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King David Primary School  

‘Where Stars Shine’ 

Pupil Premium Strategy 2018-19 

How much money will the school receive this year?  

The amount of money for Pupil Premium that the school will receive this year is £55,440 

There are 42 pupils eligible for Pupil Premium funding (out of 208 pupils on role – not including nursery) – making up 20.19% for 

Deprivation Pupil Premium finding 

2017-2018 Pupil Premium Funding £62,040 

2016-17 Pupil Premium funding £58,080. 

2015-16 Pupil Premium funding - £65,000  

2014-15 Pupil Premium funding - £64,680  

What are the main barriers that affect pupils at our school?  

Some children can face difficulties or “barriers” to their learning and these are the “barriers” that we have identified for children in our 

school. We asked pupils and teachers, parents and governors what they thought were the barriers to learning that they experienced. We 

also looked very closely at information from tests to see if there are groups of children who particularly experience difficulties in their 

learning. 20.9% of our children, over 1/5 of our school population may experience none, one, some or all of these barriers to learning. 

These are the barriers to learning in King David School:  

 Low attendance and punctuality is a barrier to learning for ALL children – you’ve got to be at school as much as possible to 

take full advantage of the educational experiences and social experiences offered.  

 Social and emotional issues for children cause barriers to learning.  

 Children who experience less use of English when English is not the language spoken at home see this as a barrier to their 

learning.  

 Where children who are disadvantaged also have Special Educational Needs or have English as an Additional Language (or 

both), this leads to less progress and lower attainment.  

 Where families who do not engage with the school or families who have difficulties in understanding and engaging with 

the educational system, this impacts on the child’s learning and life aspirations.  

 Families where their financial situation has an impact upon the aspirations or where their home- life experiences impacts 

on the child’s learning and life experiences lead to lower attainment and progress.  

Lack of opportunities to use concrete equipment in their learning, a lack of independent, challenging learning opportunities in school and 

at home lead to lower attainment and progress. 

These are our objectives for using our Pupil Premium with our reasons and the intended impact.  

During this year, children eligible for pupil premium funding receive targeted interventions, tailored specifically to their learning needs to 
ensure they achieve their attainment targets and make the same progress as non- pupil premium children.  
They have come from quantitative assessment data as well as qualitative data regarding emotional, social and family support needs. 
Included also are the EEF (Education Endowment Foundation) rating for each of the objectives. 
 

Objectives and costs Reason Intended Impact 

New Phonics programme (RWInc) to be 
taught at least three times a week 
across Nursery to KS1 (and for some 
Disadvantaged / SEND pupil in Y3 and 
Y4),to  include staff training, new 
resources and 5 groups in Y1-Y2, 
ensuring triangulated process to 
teaching of phonics, reading and 
writing, including handwriting skills. 
RWInc. Training of staff: £3000 
Resources: £400 
DHT time: £11,232 
Extra TA for SEND and disadvantaged: 
£7000 
 

To ensure differentiated groupings close the 
gap in reading and writing for disadvantaged 
pupils. 
 
EEF rating:  
Phonics 
Moderate impact for very low cost, based on 
very extensive evidence. 
Reducing class size 
Moderate impact for high cost, based on 
moderate evidence. 
Early years interventions 
Moderate impact for very high cost, based on 
extensive evidence. 

All disadvantaged pupils to pass 
Year 1 phonics test. 
All Disadvantaged children in KS1 
to close the gap and achieve 
broadly the same as their non- 
disadvantaged pupils. 
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Sustain attendance and punctuality so 
that it is above 95%, using new 
Attendance Policy taken from PACT 
training. 
 
Training: £400.00 
Time to write and deliver new policy: 
DHT time £362.00 to write policy and 
governor time to review. 
DHT and attendance Officer meeting 
times, approx. £1000 

To learn, you’ve got to be in school.  
Disadvantaged pupils in school do not attend 
school or are as punctual as their non- 
disadvantaged peers. 
Previously use of Malachi Trust to engage hard 
to reach parents has met with some success. 
However this will now be used to target and 
support families with poor attendance and 
emotional needs more. 
Trail of some of PACT materials last year, 
including informal meetings with parents led 
to better understanding of illnesses and time 
off for sickness, thereby improving the 
families’’ attendance where meetings were 
held.  
 
EEF rating: 
Early years interventions 
Moderate impact for very high cost, based on 
extensive evidence. 
Social and emotional learning 
Moderate impact for moderate cost, based on 
extensive evidence. 
Parental engagement 
Moderate impact for moderate cost, based on 
moderate evidence. 

Disadvantaged pupils’ attendance 
to be at least 92% and improve 
punctuality to a very good level. 

To further engage parents of 
disadvantaged children to work with 
their child / children at home, engaging 
in workshops and after school clubs to 
engage parents in appropriate and fun 
reading, writing and maths activities to 
enable confidence in supporting 
learning at home, designing homework 
to encourage Parental engagement,  
Trial of extracurricular reading 
workshops for parents to gain further 
knowledge in identifying quality books, 
how to enjoy them together and 
reading for meaning strategies rather 
than decoding. 
 
COST- Low per pupil, £20 -  
Time for staff to set and mark 
homework, designing tasks that are 
clearly understood by the child and 
relevant to the curriculum taught, using 
high quality feedback (see below). 

Parents are the first teachers. 
Parental engagement 
Moderate impact for moderate cost, based on 
moderate evidence. 
 1. Overall, homework in primary schools does 
not appear to lead to large increases in 
learning. 
2. Effective homework is associated with 
greater parental involvement and support.  
Early years interventions 
Moderate impact for very high cost, based on 
extensive evidence. 

Parents to be aware of the 
teaching methods used in school 
and use these methods to 
support this love for learning at 
home in a range of practical ways 
using concrete, pictorial and 
abstract methods. Homework 
will be effective and impact on 
learning and attainment. 
 

Work with outside agencies, where 
appropriate for staff to receive training 
and guidance to help families who need 
guidance in parenting skills, including 
Team Teach training for EYFS and 
Middle Phase and writing of a new 
Restraint policy, including a log and care 
plan pro forma for relevant children, to 
ensure all children in school achieve 
through consistent, safe and 
appropriate interventions. 
 
Cost: depends on the hours needed by 
the families 
Team teach: Inset day teacher costs + 
training - £6,110 
Educational Psychologist hours: 18 
hours at £2400 – approx. 50- 75% of 
hours at present used on families with 
disadvantaged children - £1800 

Children who are settled at home and 
understand adults setting boundaries feel safe 
to learn. Parents and carers sometimes need to 
know how to achieve this at home and work 
with school and outside agencies in how to best 
achieve this. 
 
Parental engagement 
Moderate impact for moderate cost, based on 
moderate evidence. 
 
Early years interventions 
Moderate impact for very high cost, based on 
extensive evidence. 
 
Social and emotional learning 
Moderate impact for moderate cost, based on 
extensive evidence 
.On average, SEL (Social and Emotional 
Learning) interventions have an identifiable and 
valuable impact on attitudes to learning and 
social relationships in school. They also have an 

Children are settled, in school and 
ready to learn. School understand 
more about their needs and can 
communicate with parents to 
facilitate their learning journey in 
a successful way. 
Staff are trained and certified, 
and confident in deploying Team 
Teaches’ holistic approach of risk 
reduction strategies, using de-
escalation strategies. 
Disadvantaged pupils feel safe 
and ready to learn. 
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average overall impact of four months' 
additional progress on attainment. 
Improvements appear more likely when SEL 
approaches are embedded into routine 
educational practices and supported by 
professional development and training for staff. 
In addition, the implementation of the 
programme and the degree to which teachers 
are committed to the approach appear to be 
important. 
SEL programmes appear to be particularly 
beneficial for disadvantaged or low-attaining 
pupils. 
SEL approaches have been found to be effective 
in primary and secondary schools, and early 
years settings. 

Peer reading training to Y5 pupils from 
DHT to ensure  knowledge of teaching 
programme and use of resources 
delivered by mostly who are 
disadvantaged taught to Y1 pupils who 
have SEND and / or are also are from 
disadvantaged backgrounds to further 
self-esteem, build relationships and 
focus on sight vocabulary. 
DHT time, including half a term set up 
and three half terms, 20 mins x 3 times 
a week. Laminating resources, folder 
and cards. £30.00 
DHT time: £4700 

Trialled programme last year after DHT had 
training from the Educational Psychology 
department (free within our package). 
Feedback from SEND meetings was excellent. 
Feedback from teachers and children in Year 5 
and Year 1 was very positive. Behaviours in 
classes improved and relationships forged 
between Y1 and Y5 pupils.  
 
 
 
EEF rating: 
Peer tutoring 
Moderate impact for very low cost, based on 
extensive evidence. 
Social and emotional learning 
Moderate impact for moderate cost, based on 
extensive evidence. 

Increase in self- esteem, 
confidence and organisational 
skills in Disadvantaged children in 
Y5. 
Improve sight vocabulary in Y1 
children and forge relationships 
between children in those year 
groups.  

School to ensure Mastery learning in 
maths, reading and writing for all 
pupils, including use of White Rose 
Maths, Opening Doors for writing and 
reading from Y1-6. 
Writing made a target – training and 
money invested in new teaching books 
for staff to teach writing. Spellings to be 
included in clearly timetabled writing 
sessions. Disadvantaged children’s’ 
work to be moderated when taken to 
local schools’ moderation sessions. 
 
EYFS to target disadvantaged children in 
whole class and small group or 1:1 
teaching. 
 
Inset, training for staff, resources, 
approx. Estimates are less than £80 per 
pupil, indicating very low overall costs. 
£3,600  

Following trials in Upper phase, Maths and 
English leaders have seen teacher assessment 
results in the first term for disadvantaged 
children improve. 
 
 
 
 
EFF rating: 
 
Mastery learning 
Moderate impact for very low cost, based on 
moderate evidence. 

All Disadvantaged children in 
school to close the gap and 
achieve broadly the same as their 
non- disadvantaged pupils. 

To change from using more immediate 
verbal feedback or timely verbal 
feedback rather than written feedback 
both by teachers and peers (as well as 
metacognition) for all pupils, with 
teachers to focus on disadvantaged 
pupils in all subjects, using this type of 
communication in order to be: 

 Specific 

 Accurate 

 Clear 

 And to set further challenge 
as well as correction 

Training and inset time, inc. 
teaching time is estimated at £80 

EFF rating: 
Feedback 
High impact for very low cost, based on 
moderate evidence. 
Research-based approaches that explicitly aim 
to provide feedback to learners, such as 
Bloom’s ‘mastery learning’, tend to have a 
positive impact. 

All Disadvantaged children in 
school to close the gap and 
achieve broadly the same as their 
non- disadvantaged pupils, 
knowing how to improve and 
thereby using these self -
improvement and metacognition 
methods prior to presenting their 
work for marking. 
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per pupil £3760 (inc. DHT time 
also for training) 
Marking policy to reflect this shift. 
Staff training to include this aspect 
in all meetings where applicable. 
 

DHT and or TAs to deliver 1:1 or 1:2 
tuition for Literacy and Maths for 
disadvantaged pupils, using 
recommended published materials,  
and in class working with small groups 
using classwork following ITPs. 
 
6 hours per week. 
 

One to one tuition 
Moderate impact for high cost, based on 
extensive evidence. 
+ 5 
How secure is the evidence? 
Overall, the evidence is consistent and strong, 
particularly for younger learners who are 
behind their peers in primary schools. 
Effects on pupils from disadvantaged 
backgrounds also 
tend to be particularly positive. 
How effective is it? 
Evidence indicates that one to one tuition can 
be effective, delivering approximately five 
additional months’ progress on average. 

Impact on learning in class and to 
close the gap with pupils who are 
disadvantaged and have SEND 

 
Aspirational 
Ensure that children are in line with their 
peer in terms of educational attainment 
and that there are diverse opportunities 
within school to explore a broad range of 
aspirations and how to reach their 
aspirations  
Organise a Professions Day in the 
summer where we ask parents and 
professionals from all areas to come in 
to school and explain to children what 
they do for a living and their journey to 
it / age appropriate activities – possible 
links with Summer Gala. 
Continue to pay for trips, clubs in school 
and summer holiday clubs, clubs 
outside of school and residential trips 
for further life experience, gain skills 
and further aspirations in life. 
Work with local secondary schools to 
focus on more able children, including 
those from disadvantaged backgrounds 
to access a wider range of school and 
educational experiences, paying for 
travel costs. 
Costs – approx. £25 per child 
£1175 
 

1. The relationship between aspirations and 
attainment is not straightforward. In general, 
approaches to raising aspirations have not 
translated into increased learning. 

2. Most young people have high aspirations for 
themselves. Ensuring that students have the 
knowledge and skills to progress towards their 
aspirations is likely to be more effective than 
intervening to change the aspirations 
themselves. 

3. The attitudes, beliefs, and behaviours that 
surround aspirations in disadvantaged 
communities are diverse, so avoid 
generalisations. 

4. Effective approaches almost always have a 
significant academic component, suggesting 
that raising aspirations in isolation will not be 
effective 

In our school, children from 
disadvantaged families will access 
all extra- curricular activities 
without parents incurring costs, 
perhaps exposing them to a wider 
range of experiences than they 
might experience. 

Full time high quality provision in Early 
Years, funding extra nursery time for 
children from disadvantaged families, 
using expert advice and support, now 
starting in EYFS, and focusing more 
intently on literacy.  
 
£5800 per family 
(calculated on staff wages including ‘on’ 
costs using current numbers) 
 
 
 
 
 
 
 
 
 
 
 

1. High quality provision with well-qualified and 
well-trained staff is essential. 
2. High quality provision is likely to be 
characterised by the development of positive 
relationships between staff and children and by 
engagement of the children in activities which 
support pre-reading, the development of early 
number concepts and non-verbal reasoning. 
3. Extended attendance (one year or more) and 
an earlier starting age (three years old) are 
more likely to have an impact than shorter 
periods starting later, which deliver lower 
benefits on average. 
4. Disadvantaged children benefit from high 
quality programmes, especially where these 
include a mixture of children from different 
social backgrounds and a strong educational 
component. 

Early Years full time interventions 
to ensure that young children 
have educational pre-school or 
nursery experiences which 
prepare them for school and 
academic success. 
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Continue to monitor and review this 
group’s and individual disadvantaged 
pupil’s attainment and progress against 
non-disadvantaged pupils during termly 
data analysis sessions. 
Phase leaders to focus on these children 
in their termly learning walks and 
performance management meetings. 
 

Feedback 
High impact for very low cost, based on 
moderate evidence. 
+ 8 
How secure is the evidence? 
There is a substantial number of reviews and 
meta-analyses of the effects of feedback. 
Educational (rather than psychological or 
theoretical) studies tend to identify positive 
benefits where the aim of feedback is to 
improve learning outcomes in reading or 
mathematics or in recall of information. A 
recent meta-analysis of studies focusing on 
formative assessment in schools indicates the 
gains can be more modest, suggesting that an 
improvement of about three months' additional 
progress is achievable in schools or nearer four 
months when the approach is supported with 
professional development. However, some 
areas of the curriculum may benefit more from 
feedback than others. A recent meta-analysis of 
the impact of formative assessment on writing 
indicates gains of 8 months’ progress are 
achievable, which is more consistent with other 
feedback research. 
What are the costs? 
The costs of providing more effective feedback 
are not high. However, it is likely to require 
sustained professional development to improve 
practice, and this includes active inquiry and 
evaluation. Overall, costs are estimated as 
under £80 per pupil and very low. 
Feedback: What should I consider? 
Before you implement this strategy in your 
learning environment, consider the following: 
1. Providing effective feedback is challenging. 
These findings from the broader research may 
help you to implement it well. Effective 
feedback tends to: be specific, accurate and 
clear (e.g. “It was good because you...” rather 
than just “correct”); compare what a learner is 
doing right now with what they have done 
wrong before (e.g. “I can see you were focused 
on improving X as it is much better than last 
time’s Y…”); encourage and support further 
effort; be given sparingly so that it is 
meaningful; provide specific guidance on how 
to improve and not just tell students when they 
are wrong; be supported with effective 
professional development for teachers. 
2. Broader research suggests that feedback 
should be about complex or challenging tasks 
or goals as this is likely to emphasise the 
importance of effort and perseverance as well 
as be more valued by the pupils. 
3. Feedback can come from peers as well as 
adults (see Peer tutoring). 
Feedback is information given to the learner or 
teacher about the learner’s performance 
relative to learning goals or outcomes. It should 
aim towards (and be capable of producing) 
improvement in students’ learning. 

Feedback to redirect or refocus 
teacher’s actions to achieve a 
goal, by aligning effort and 
activity with the outcome being 
to further close the gap between 
attainment and progress of 
disadvantaged pupils and non- 
disadvantaged pupils.  
 
 
 

 
 
 

 


